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Conference Schedule

Board Meetings

Friday, July 17, 4:00 — 5:00 PM
Old Board

Saturday, July 18, 4:30-5:30 PM

New Board
Conference Sessions
Friday, July 17
7:30 a.m. Shuttle from hotel to AAHPERD Headquarters
8:00-8:30 Conference Check-In and Registration
8:30-8:45 Conference Welcome and Overview
"#3$%&'()*$+,-) (.-#/*$0-1&)$2"3&#4)$54#('-,) (/6
8:45 -9:45 Keynote Speaker - The Importance of Health and Physical Education for All
Children.
7"#8,-))3&HP"#BI(#.5:%2<=>$T7)?"#)",$" @ SA<09<%BICD/$:A(/#-))$
<#/-8,&/-.$@",$0-&DE (#83HHXB .=H
+,-)(.- F$SG&,/ES063-)"#*$<33-.(&/-$+&)/$+,-)(.-#/*$5#('-,) (/6 $" @S2 () DHYE
7)) $
9:45 - 10:00 Break and Snacks and Poster Session

*  Promoting Self-Confidence in Children with Asperger’s Syndrome
<'&$1J,K)#(L"&IMP9-'(#$9-33-,N-*$5#('-,) (/63" @ $%-N&O&,-$
* Applying The PRECEDE-PROCEDE Model Towards Improving Health Outcomes in
Populations with an Intellectual Disability and in The Health Promoters Serving
Their Needs
0"#6$%-H(ON-*$P"#(D&$B"N"3"#*$SMS7E, ()/(#-$B/"?L&*$5#('-,) (/6$" @PAN",(.&
* How Does Response-to-Intervention Affect Eligibility for Special Education:
A Study of General Educator Perceptions
TE&)/(16$PD9#(8E/$M$0&336SHQSB/-?E-#)*$0-REHIT31('-,) (/6*$IM$
R.0&,.$9Q$BDEKN/S*$P(.O-)/-,#$B/&/-$5#('-, 6*$0T
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!
10:00-11:00

11:05-12:05

12:10-1:15

1:20-2:20

2:25-2:55

3:00-4:00

4:10
4:00 - 5:00

5:05

6:00

* Use of Smart Board Technology in Adapted Physical Education$ $
$ G&/ES063-)"#IMSPE&HHESA-N(1*$5#('-,)(/6$" @ S2OBE)(H)$
+,-)(.- F$$7(#.6$+(N-/(D*$U(D-$+,-) (.- #/*$2-)/- # S (D (BB

Physical Activity Guidelines for Americans
BE-N(&$A, &#LN(#*$R1-DK/(-$%(,-D/" *$V&/("#&NS7"&N(/("#$@",$+,"3"/(#8%$
+E6)(D&NSCD/((16B:UF*$2&)E(#8/"#*$B7$

+,-)(.-, FSSP&##HE6SA-N(1*$B-D,-/&,6*$5#(-,) (/163" @ $20R)(H)S

Health Perspectives from the NIH Division of Nutrition Research
%,Q%$+&3-N&SRQIB/&R %0-?K/6$%(,-D/'E$
V<W$%('()("#$" @SVK/,(/("#3!-)-& DES7",.(#&/("#$:&#'(/-.=
+,-)(.-,FSX"ISC H#E"N.*$+8&)/$+,-) (.-#/*$BN(??-,6 $!"DLS5#('-,)§6*$+C

Lunch and Awards
W-)/-, SW-#.- )'#*$CO&,.)$7"33(//--STE&(,*$5#('-,)(/6$" @SB&E

Planning a Strategic Advocacy Campaign for IDEA Reauthorization: The

Physical Education Initiative
CH##3$7".6*$%(,-D/" S &@Bt-,)E(?)$&#.$+KIN(D$+"N(D6$@", $XN&S-B?",)$
C3-,(D&

+,-)(-, FSS!"#B%&' () *$+,-) (.- #/*$0-1&)$2"3&#4)$5#('-, )46

Personnel Development Program to Improve Services and Results for Children

with Disabilities Update
H"K()-$0,(?"N@k@ (D-$"@$B?-D(&NS$R.KD&/("#%$+,"8,&3)*$5QBQ$%0-?&,/3-#/¢
R.KD&/("#*$2&)E(#8/"#*$%7$:<#§/-.=

+,-)(.-,F$$9,()/($!"/E*$P-3J-,$&/SH&,8-*$5#('-,) (/6$" @ $2 () DBHEH) $+"(#/$

Leadership through Strategic Connections
X(NNSR&)/*$R1-DK/('-$%bWBI('#&NSC))"D(&/("#3$" @ $B/&/-$%(,-D/",)$"@F
B?-D(&NSR.KD&B("#$

+,-)(.-,F$0(3%%&')*$C+RVBS7E&(,*TBINEH S

Shuttle departs from AAHPERD Headquarters back to hotel (non-board
members)

Board Meeting
"#$%&'()*$+,-) (.-#/*$0- 1883 &#4)$5#('-,) (/6 !

Shuttle departs for AAHPERD Headquarters back to hotel (board members)

Dinner on own — Go explore DC



7:30 a.m.
8:00-9:00
9:05-10:30
$ $

$ $

$

10:30 -10:45

Conference Schedule

Conference Sessions
Saturday, July 18

Shuttle departs hotel to AAHPERD Headquarters

NCPERID Membership Business Meeting !
"#3$%&'()*$+,-) (.-#/*$0-1&)$2"3&#4)$5#('-,) (B

Free Communication Sessions Followed By Breakout to Personal Interests

(four 15 minute sessions followed by selection of one of a more in-depth 20

minute follow up session)

* RTland Growth Models: Application to Adapted Physical Educators
0&336%$B/-?E-#)*$!"#$A,-#DESMS$H () &SBANMBEHP0-1&)$2"3&#4)$
5#('-,)(/6$%

* Developing “Research Clusters” within the Consortium
B(3"#$%,('-,*$5#('-,) (/63" @ PNES0-1&)SMIBK S&H##&SY(NN"#*$2&6#-$B/&/-$
5#('-,)(/6*$P<$

* Increasing College Student Engagement with Active Learning
D,)/($!""/E*$5#('-,) (/163" @$2()D"HBH-"-#)$+" (#/$

* Issues Regarding Professional Preparation Qualifications in APE: Addressing

Differences.$
$ ['-$2(##(DL*$B5VX,"DL?",/$
+,-)(-, FSS!"#B%&' () *$+,-) (.- #/*$0-1&)$2"3&#4)$5#('-, )46

Break and Snacks and Poster Session
* Adapted Aquatics Equipment Ideas to Facilitate the Learning of Aquatics
Skills
TE,)/(#-B"?L&*$#(-,)(/6%" @WN",(.&SN&/EN--AF )-3&#*$2 ,(8E/$
B&/-B#('-)(/6*IWS
* Resources for Teaching Students with Disabilities in General Physical
Education
HKL-$RQ$9-NN6*$5#('-,)(/6$" @PU(,8(#(&

*  Physical Education and Response to Intervention (RTI)
0(3"/E6$%Q$%&'()*$BBYNE&#.IMSU&' (P&, /(#-S*$TE-,"L--$7"K#/6$
BDE"'N$%()/,(D/*$7&#/"8*$GC

* Use of Technology in the Preparation of Adapted Physical Educators
BE&,"#$0(@ @&#6$X"0-,)*$H"K() (&#&$0-DESSH('-,) (/6 SMPH&)$ -#DE*
2"38&#4)$5#('-,)(/ 6%

+,-)(.-,F$$7(#.6%+(N-/(D*$U(D-$+,-) (.- #/*$2-)/- #E<NN#" ) $B#(-,) (/6



$

10:45 -11:45

$ $3
$ $3

11:45-12:45

!
12:45-1:30

1:30-2:30

2:30 - 2:45

Free Communication (three 20 minute sessions)
* Web Based Instruction in Adapted Physical Activity, Medical Aspects, &
Medical Terminology at the University of Florida and Beyond: A Brief
Overview of the Content and the Multiple Internet Delivery Systems Used
TE,()/(#-$B/"?L&*$5#('-,)(/6$" @ $AN",(.&
* Use of Self-Efficacy Theory to Study Confidence of General Physical
Educators Towards Inclusion$
P&,/(#SRQSXN"DL*$C#.NEHAS,,"*SV&/&)E&SWE,, ) * SMF[-#H#(@-,$9,&K)-*$
5#(’-,)(/6$"@$U(,8(B(&
*  Physical Education for Students with Disabilities and the Michigan Merit Curriculum:
A Golden Opportunity or A Rotten Egg?
BKS&##&$!"DD"$% &G HSB/&/-$5#('-,) (/6*$P<>SHRHE -, (#-BKNN('&#*$
B&8(#&OSU&NN-63$B/&/-$5#('-,)(/6*$P<>EMF%-J,&$X-,L-6*$2-)/- #SP(DE(8&:
5#('-)(/6 $
+,-)(.- F$$B(3"#$%, (-, *$P-3J-,$&/$H&,8-*$V" /E$0-1&)$B/&/-$5#F-,) (/6
$

Progress Report on Implementation of the Fitness and Athletic Equity Act in

Maryland
H(#.&$2-1J-,/*$C.&?/-.$+EB)(D&NSR . KD&/("#$7"#)KN/&#/$0-&3$H-&.-,*$
X&N/(3",-$7"K#/6$+KIN(D$SBHE"'N)
P (DE&-NS$P&)"#*$+E6)(D&NSR.KD&/("#$B?-D(&N()/*$P&,6N&#.$B/&/-$
%-?&,/3-#/$" @SR.KD&K"#

+,-)(.-,FSSBKS&##&$%(NN"#*SP-3J-, $&/SH&,8-*$2 & 6#( S B(L-$P S

Lunch

Autism Speaks: Update on Research, Advocacy, and Program Initiatives.
+-/-,$X-NN*$R1-DK/(-$U(D-$+,-)(.-#/$"@%$+,"@-)) ("#&N$B-,'(D-)*$CK/()3$
B?-&L¥

+,-)(.-, F$$G&,/[E$063-)"#*$<33-.(&/-$+&)/$+,-) (.- B4 -) (/163" @$2()D"#) (H&S

7.)-

Poster Sessions
e A Hybrid Online Program for Master’s Degrees and State Approvals in
Special (Adapted) Physical Education at Western Michigan University
[(&J-($\E&#8*$2-)/-, #$P(DE(8&#$5#('-, k/6
* Physical Activity Barriers, Readiness, and Participation Among Adults with
Traumatic Brain Injuries
B(3"#%$%, (-, *$CN()"#$R.-*SMP\&#-$%". . *$5#('-,) (/6$" @SV",/ES0-1&)*$CH#
P&,(-$2&,,-#SMSHEK, -NSB/-'-#)*$X&6N" $<#)/(/K/-$@", $!-E&I(N(/&/("#*$
%&NN&)$SS0T
¢ District Administrators’ Perceptions toward Physical Education for Students
with Disabilities
P(E6-$[-"#8*$G-#-$2E(/-*M$9&,-#$B/6N(&#(.-)*$R&)/$B/,"K.)IK,8%
5#('-,)(/6$" @$+-##)6N'&#(&*S&HSBHSI(3* V", /E- #S<NN(#" ()$5#($,) (/6
* Obesity as a Disability within the IDEA: Opinions of Adapted Physical
Educators
9-NN6SCNMKEJE-))/"#IMS$!"#$A ,-#DE*$0-1&)$2"3&#4)$5#('-§ (/6
+,-)(.-,F$$7 (#.65+(N-/(D*$U(D-$+,-) (.-#/*$2-)/- #S<NN#" ) $5#('-,) (/6
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2:45-3:45

@ B

3:45-4:30

$
4:30

4:30 -5:30

5:30

6:00

Past President’s Panel Discussion

Topic: Alignment of APE/APA Professionals with NASPE or AAPAR, What Makes

More Sense?
X"J$C H#E"N.*$BN(??-,6$!"DLS5#("-,) (/6*$+CS$ $
HKL-$9-NN6*$5#('-,)(/6$" @ $H,8(#(&$

$ %&'-$+",,-//&*$OE-SIE("$B/&/-$5#('-,)$6
G&,/[E$063-)"#*$5#('-,)(/6$" @3$2()D"ZHEAR")- $

$ ['-$2(##(DL*$B5VY$X,"DLS",/

+,-)(-, FSS!"#5%&' () *$+,-) (.- #/*$0-1&)$2"3&#4)$5#('-, (/6

Planning an Advocacy Campaign or the Reauthorization of IDEA Specific to
Physical Education
+&3%$BL"8)/& FBCH#DE",&8-*$CI*$C.&?/-. $+EARBRIGH "#$B?-D(&N()/$
L-?,-)-#I(#8%$C.&7?/-.$+EB)(D&NSCD/('(/6$7"&#D(N=
G&,/[E$063-)"#*$5#(-,)(/6$" @$2()D" & S$7,"))-$&#.$X"ISC ,#"'N.*$
BN(?7-,6$!"DL$5#('-,)(/6%:,-?,-)-#/(#8SVT7+RE %=
+,-)(.-,F$$BE-,,6 A" N)B--L*$P-3J-,$&/$H&,8-*$P (##-)"/1&$B/&/-$5#('- |/
P&#L&/"S

Shuttle departs AAHPERD to hotel (non-board members)

New Board Meeting
I"H$%&'()*$+,-)(-H/*$0-1&)$2"3&H4)$5H(-,) (BB

Shuttle Departs AAHPERD to hotel (board members)

Dinner on Own — Go Explore DC



2009 NCPERID Awards

Hollis Fait Scholarly Contribution Award

Individuals nominated must have a distinguished record of scholarly productivity in the area of physical education
or recreation for individuals with disabilities including: Significant contributions to the knowledge or understanding
of physical education/recreation for individuals with disabilities; Publications in journals and/or books that are
widely used or quoted in the field of physical education/recreation for individuals with disabilities; A significant
record of scholarly presentations at international, national, and regional professional meetings; Service on the
editorial boards and/or as a reviewer of scholarly journals dealing with physical education/recreation for
individuals with disabilities; and A record of scholarly/creative works in a specialized area of physical
education/recreation for individuals with disabilities.

This year’s recipient is ........Dr. Laurie Zittel!

William A. Hillman Distinguished Service Award

Individuals nominated must have an exemplary professional service record including: Elected or appointed service
to NCPERID. This includes membership on the Board of Directors, committees, and/or ADVOCATE newsletter
editorial board; Service to other organizations that deal with persons with disabilities in the same or similar
functions as stated above; Service on editorial boards and/or reviewer of scholarly journals dealing with physical
education/recreation for individuals with disabilities; Service as a community volunteer involved with programs
and/or athletic events for individuals with disabilities (i.e., Special Olympics, USABA, NWAA, etc.); and
Presentations before educational groups, conventions, media presentations, and other meetings held in the
interest and promotion of physical education/recreation for individuals with disabilities.

This year’s recipient is ..... Dr. Garth Tymeson

The G. Lawrence Rarick Research Award

Individuals nominated must be recognized as a research scholar in the area of physical education/recreation for
individuals with disabilities including: A distinguished record of research systematically directed toward specific
questions that has helped advance knowledge in physical education/recreation for individuals with disabilities;
Authorship of data based articles published in refereed journals or monographs of national or international
significance; Research that has undergone refereed review and meets criteria established by academia; Research
presentations at international, national, and regional professional meetings; and Direction of student research
(theses and/or dissertations) dealing specifically with physical education/recreation for individuals with disabilities.
Recipients of the Rarick award may be from other disciplines, but their research must have made a significant
contribution to the area of physical education/recreation for individuals with disabilities.

This year’s recipient is .....Dr. Ron French






Abstracts — Poster Sessions

A Hybrid Online Program for Master’s Degrees and State Approvals in Special (Adapted) Physical
Education at Western Michigan University

[(&J-(PE&HBTQYQ*$7C+R$?,"@-D))/ PSP (DE(8&H#S5#("-,) (/6

Introduction/Purpose:

In response to a significant need for preparing personnel online, a hybrid online program for master’s degrees
and state approvals in adapted physical education (ape) is required to set up at Western Michigan University.
The purpose of this paper is to describe this online program to professionals in ape field. Methodology: a
proposal about creating a hybrid online program for master’s degrees and state approvals in ape was initiated
by an ape faculty first. Negotiations and collaborations among department of the health, physical education, and
recreation, department of the special education, and extended university programs were then facilitated and
conducted. This was followed by approved by extended university programs at WMU. Results/discussion: a
hybrid online program for master’s degrees and state approvals in APE with 36 credit hours was approved and
will be delivered starting in fall 2009. A graduate student accepted into this program will be able to take a total
of 27 credit hours online for his or her master’s degree or 13 credit hours online for his or her state approval. He
or she will need to take a total of 9 credit hours in traditional way, which can be taken at his or her local
university. Based on university policies at WMU, both in-state and out-state students who are accepted into the
hybrid online program will pay his or her tuition with a same rate, a very similar tuition rate to a traditional in-
state tuition rate. This is a big advantage to be taken by out-state students. It is expected that more applicants
should be attracted to apply for this hybrid online APE program.

Summary/conclusions:

A hybrid online program for master’s degrees and state approvals in ape will be delivered in fall 2009. More
applicants applying for this hybrid online ape program are expected.

Contact information:

Jiabei Zhang, Ed.d., CAPE, Professor, Affiliation: Department of Health, Physical Education, and Recreation,
Western Michigan University, Kalamazoo, Ml, 49008; zhangj@wmich.edu; (269) 387-2949 (phone), (269) 387-
2704 (fax).

Adapted Aquatics Equipment Ideas to Facilitate the Learning of Aquatics Skills
7E,()/(#-$B/"?L&*$+EQ%$E#.$O8/EN--#SWP BRI B<*$<CC>$2, (8E/$B/&/-$5#(-,)(/6
$
Introduction/Background
With appropriate supervision, affordable adapted aquatics equipment can be used to facilitate students’
learning of specific aquatics skills as well as those helpful for improving their activities of daily living. For
example:
(1) The forward overhand arm motion needed to throw a ball for an aquatics target game is similar to the arm
motion needed for the crawl/freestyle stroke.
(2) The buoyancy and resistance of just the water itself, can facilitate the skill of walking to help students walk
more independently on land.
(3) Blowing games, such as blowing colorful ping-pong balls across the waters’ surface, facilitate crucial aquatics
breath control skills.
(4) Underwater, breath-holding skills are enhanced by practice, and students are especially motivated to do so
by offering them enticing toys to reach for that have sunk to the pool bottom.

8




Methods/Key Points/Results

Specific examples of how adapted aquatics equipment can help facilitate the learning of aquatics skills. The
following aquatics skills can be facilitated with adapted equipment:

Water entry/exit skills

Water exploration/breath control skills

Gross motor (walking, etc.,) balance skills, fitness in water

Floating skills and changing positions (eg., horizontal to vertical; prone to supine, etc.)

Propulsion skills (kicking skills and arm strokes)

Rescue skills

Discussion/Application/Summary/Conclusion

The acquisition of aquatics skills is a desirable achievement for everyone. Often the introduction of various toys
and equipment can facilitate the development of these skills by the nature of the movements required to “play”
with the toy or game. Equipment can be safe, effective, and motivating for the learner. The instructor should

be comfortable with the equipment choice, and the setting should be safe and properly supervised.

Sources:

-Lepore, Stevens & Gayle. "#$%&'#!"()$&*+,!-./0.$11*203!"1-./4", */2$5!6)*#' , Human Kinetics, 2007.

-CRCS, "#$%&#!"()$&*+,311-./1/&*20!"() $&*+!7%%/.&)2*&*',14/.!"6B&&dian Red Cross Society, 1986.

-Stopka, Christine. (2001). “Adapted equipment ideas to enhance your aquatics program; Part 1: New twists to conventional
equipment,” -$5%',&.$8Volume 17, #1, Winter, pp. 36-43.

-Stopka, Christine. (2001). “Adapted equipment ideas to enhance your aquatics program; Part Il: Unique equipment ideas,” -$5%',&.$8
Volume 17, #2, Spring, pp. 40-43.

-Stopka, Christine. (2001). “Adapted equipment ideas to enhance your aquatics program; Part lll: But Where’s the Pool?” -$5%',&.$*for
Volume 17, #3, Summer, pp. 39-43.

-Stopka, Christine and Lorilynn Bowie. (2000). "#$%&'#!9()*%1'2&!:#'$,!&/!;$+*5*&$&'!:2+5),*/2$.<!='$+>*2'5’8£d., Burgess Co.
Publishers, Minneapolis, MN, 74 pp.

Stopka (2008). "#$%&'#19()*%1'2&!:#'$,1&/!;$+*5*&$&'I&>""+()*,*&*/21/41" ()$&*+,1? @PBBeBitral Publishing, 28 pages.

Contact Information:

Christine Stopka, Ph.D., ATC, LAT, CSCS, MTAA; Professor, University of Florida

Box 118210, Gainesville, FL 32611; 352-392-0583 ext 1259; cbstopka@hhp.ufl.edu

Kathleen Horseman, M.S., WSI, IAA; Wright State University; 937-416-7088; crazyk330@yahoo.com

Applying the PRECEDE-PROCEDE Model Towards Improving Health Outcomes in Populations with an
Intellectual Disability and in The Health Promoters Serving Their Needs
0"#6%$%-N(N-*$P"#(D&SB"N"3"#*$&#.$7E, )/ (#-$B/"?LE&*$5#('-,) (/6$" @ SAN",(.&

Introduction/purpose

Large prospective cohort studies consistently show physical inactivity, low cardiorespiratory fitness, and obesity
are strong/independent predictors of the leading causes of mortality/morbidity including: cardiovascular
disease, cancer, stroke, diabetes, and obesity.

Study purpose - evaluate the efficacy of the precede-proceed model in designing, implementing, evaluating a
theory-driven intervention to increase health enhancing physical activity behaviors (pa), cardiorespiratory
fitness, muscular endurance, and to improve body composition in two distinct populations: participants with an
intellectual disability (pid) and young adult health promoters (hp).

Methodology

7"#D-?/K&N$3".-NiRe precede-proceed model was applied to a program serving young adults diagnosed with
an intellectual disability. $

+&,/(D(?&#/oung adults (n=18) aged 18-24 diagnosed with mild or moderate intellectual disability (pid);
college students (n=40) aged 18-24 working with pid as health promoters (hp).

9



%8&$D"NN-D/-.$ffErvention design; intervention implementation/evaluation; theoretical framework; and
health outcome measures.

Results/discussion

Participants with an intellectual disability (pid)

B"D(&N$-@ @ (D&D6$/E$e6bt)s/mHBicated that social cognitive theoretical constructs of observational
learning, reinforcement, behavioral capability, and self efficacy as the best match for the health promotion
intervention targeting pid.

Young adult health promoters (hp)

0,&#)/E-",-/(D&N$3".-N$://37k&dits indicated the transtheoretical model constructs of stage of change,
decisional balance, and process of change as the most ideal theory to promote health enhancing pa in hp.
Summary/conclusion

Pid and hp vary in behavioral influences, environmental determinants, educational/ecological needs,
organizational/policy approaches towards promoting health enhancing pa, and increasing cardirespiratory
fitness, muscular endurance, and for improving body composition. These findings are supported by the
identification of two distinct theoretical frameworks needed to promote health enhancing pa: self efficacy
theory for the pid and the transtheoretical model for the hp. These findings are currently informing the
organizational and policy phases of the precede model, as well as the implementation and evaluation phases of
the proceed model.

Contact information:

Tony Delisle, MS; Doctoral Student; 352-392-0583, ext 1316; tdelisle@ufl.edu;

Monica Solomon, McNair Research Scholar; and

Christine Stopka, Ph.D., ATC, LAT, CSCS, MTAA; Professor, University of Florida;

Box 118210, Gainesville, FL 32611; 352-392-0583 ext 1259; cbstopka@hhp.ufl.edu

District Administrators’ Perceptions toward Physical Education for Students with Disabilities
P(E6-$[-"#8$G-#-$2E(/3R&,-#$B/6N(&# (B &)/$B/,"K.)IK,855#('-,) (/6$" @ $+-##)6N'&#(&* & A’
9(3*¥",/E- #S<NN#"()S5#('-, /6

Although the federal law mandates that students with disabilities receive physical education (PE) from “qualified
professionals”, the law does not specify any standard certification procedures. Except for a few states that have
an adapted physical education (APE) endorsement or certification, many school districts in other states employ
APE professionals who do not have any specialized training, experience, or knowledge regarding students with
disabilities. Also, PE classes for students with disabilities are provided by general physical education (GPE)
teachers in many school districts. Since district administrators make decisions affecting GPE as well as APE
including hiring GPE/APE teachers, staffing and funding, it is important to examine their perceptions of PE for
students with disabilities. Therefore, the purpose of this study was to investigate district administrators’
perceptions toward PE for students with disabilities. A convenient sample of 87 district superintendents from
Pennsylvania participated in this study. A questionnaire consisting of 7-items was developed and used. Results
of this study generated the following: only 26% of respondents believed their students with disabilities receive
the best possible instruction in PE, 35% said they seek a new hire in PE, who has furthered their knowledge in
APE, and 75% of them were not aware of the national certification of APE. However, only 20% of respondents
believed that their current physical educators feel competent in teaching APE classes. Finally, respondents said
that they will support the national certification of APE and an endorsement in APE, 55% and 71%, respectfully.
The results of these finding indicate that many district superintendents perceive that their GPE/APE teachers are
not competent to teach PE for students with disabilities. Criteria for “highly qualified” APE/GPE teachers should
be defined. Moreover, the national certification of APE should be more advertise to district administrators.
Further study should also examine district administrators’ perceptions in other states.
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How Does Response-to-Intervention Affect Eligibility for Special Education?: A Study of General

Educator Perceptions
TE&)/(/6$PD9#(8E/*$PQR.Q$&#.$50&336SHQIB/-?E-#)*$+EQ%Q*$0-1&)$2"3&#4)$5#('-,) KOHERIO &,
+EQ%Q*$P(.0-)/- #$B/&/-$5#('-, H6Q3$

Introduction/Purpose:

The 2004 reauthorized version of the Individuals with Disabilities Education Improvement Act (2004) provides
school districts with an alternative approach for finding students eligible for special education services.
Specifically, when determining eligibility for special education services, federal law allows school districts the
movement away from the dependence on standardized assessments and allows for a process entitled, response-
to-intervention (RTI). Response-to-intervention is a multi-tiered early identification educational model provided
in the general education classroom. Through the implementation of universal screenings (e.g., school wide
screenings), school personnel identify those students who are functioning below expected level. Within the RTI
model, these students would be provided targeted interventions while monitoring the student’s response
through various types of assessments (e.g., com). Those students, who are found non-responsive to
interventions, are referred for special education evaluation. This study examines how RTI affects eligibility for
special education.

Research questions:

1) How will teacher’s attitudes about RTI affect the referral process?

2) How will the implementation of RTI affect the reevaluation of a student receiving services in special
education?

Methodology:

Survey methodology was utilized within this study.

Results:

Overall, the participants in this study indicated a positive attitude for RTI. Results of this study indicate there is
much work to be done. Teachers need to be effectively trained on RTI so that interventions can be implemented
with success. The main goal is to ensure that educators are identifying and helping students that are struggling
rather than waiting for them to fail. Also, learning more interventions and strategies for struggling students will
ensure diagnosticians are testing those students who are truly suspected of having a learning disability.

Contact Information:

Chastity McKnight, M.Ed., Texas Woman’s University, CMcKnight@twu.edu, and Tammy L. Stephens, Ph.D.,
Assistant Professor of Special Education, Texas Woman’s University, TStephensl@twu.edu, Edward K. Schultz,
Ph.D., Assistant Professor of Special Education, Midwestern State University, edward.schultz@mwsu.edu

T
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Obesity as a Disability Within the IDEA: Opinions of Adapted Physical Educators
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Obesity has not only reached epidemic proportions among youth within the United States, but it is associated
with decreases in physical fitness (Lee, Sui, & Blair, 2009), self-esteem (Ekeland, Hein, Hagen, Abbot, &
Nordheim, 2008), quality of life (Schwimmer, Burwinkle, & Varni, 2003), social interactions (Strauss & Pollack,
2003), academic performance (Castelli, Hillman, Buck, & Erwin, 2007), and gross motor skill development
(D’Hondt, Deforche, De Bourdeaudhuij, & Lenoir, 2009). To decrease the prevalence of childhood obesity, new
options need to be considered. Therefore, the first purpose of this study was to determine the opinions of
Adapted Physical Education (APE) teachers on whether or not obesity should be considered a disability under
the category ‘other health impairment’ within the Individuals with Disabilities Education Act (IDEA; 2004). The
second purpose was to determine whether opinions related to obesity as a disability influence perception of (a)
behavioral influences (i.e., nutrition, activity level, parenting styles) and (b) public school interventions for
obesity (i.e., health education and Adapted Physical Education services; APE). Participants were APE teachers (V
= 68) from the state of Texas. Surveys were electronically mailed to 150 adapted physical educators who were
members of a Texas APE listserv. A one-way MANOVA was used for statistical analysis with a significance level
set at .05. Based on the analysis of the results, there were significant differences in opinions between
participants who did (V = 23) and did not (V = 45) consider obesity a disability. Participants who considered
obesity a disability felt significantly stronger (F = 73.43; p < .000) about the role of the public schools. This group
agreed that obesity should be considered a disability under IDEA and health education and APE services for
students considered obese should be provided by public schools. Opinions between groups were not
significantly different with regard to behavioral influences of obesity. Both groups felt strongly that obesity
could be influenced by lifestyles and physical activity level, and the influence of parenting styles. One third of
participants (34%) from this sample agreed that obesity should be considered a disability under IDEA, if the
federal government is interested in reducing childhood obesity in public schools there should be consideration
for the clear identification of obesity under the category ‘other health impairment’ within IDEA as an option.
This is very important for school-aged children who are obese, not physically fit, and demonstrate deficiencies in
gross motor skills. Through a change such as this within the schools, individual weight loss goals of these
students could be met through some form of APE services that could be individualized for each student’s needs,
particularly with the application of the Response-to-Intervention concept.

Contact Information: Kelly Allums-Featherston, MS, Kallumsl@twu.edu, 501-288-2755, 9709 Waterhaven Dr.
Denton, TX 76226 and Ron French, EdD, CAPE, Department of Kinesiology, Texas Woman’s University

s
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Physical Activity Barriers, Readiness, and Participation Among Adults with Traumatic Brain Injuries.
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PURPOSE: To identify (a) barriers to physical activity (PA) participation, (b) self-reported activity level, (c)
importance placed on PA, and (d) exercise stage of change for outpatients with TBI.

METHOD: Purposive sampling to include participants over 18 years of age with a TBI but without significant
cognitive impairment. Participants were all sampled from a local outpatient rehabilitation program and included
28 men and women with a TBI, primarily Caucasian, married, and independent walkers. Dependent variables
included: (1) amount of PA (Behavioral Risk Factor Surveillance System survey); (2) perceived barriers to
participation (Barriers to Physical Activity Scale for People with Disabilities); (3) stage of exercise behavior
(Stages of Exercise Behavior Change questionnaire).

RESULTS: Participants completed P = 46 minutes of moderate PA/week. However, the majority of participants
(51.9%) reported being in the action stage of participation. Participants faced an average of 2.25 barriers (range
0-9) including environmental (lack of transportation and accessible facility) and personal barriers (insufficient
endurance, feeling self-conscious in a fitness center, and lack of time).

CONCLUSIONS: A discrepancy existed between the perceived amount of PA completed and amount required to
obtain the associated health benefits. Practitioners must provide informational interventions that increase
individual’s awareness about types of moderate PA and the associated health benefits.

Contact Information:

Simon Driver, University of North Texas; simon.driver@unt.edu

Physical Education and Response to Intervention (RTI)
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This “free communication” will introduce Response To Intervention (RTI) in Physical Education as a multi-tiered
approach consisting of 3 or 4 levels of increasingly intensive instruction used to provide high quality services and
appropriate research-based interventions to students who are struggling in school. Student progress is closely
monitored to measure success. If a student is not responding, additional interventions are introduced. As a
result of the inclusion of RTI in federal legislation, Sherrill (2008) posed a significant question to adapted physical
activity specialists, “Can we, as a cross-disciplinary profession that emphasizes research and collaboration,
afford to remain ignorant of this important new direction?” (p.57). If not, what are the implications of RTI on the
certified adapted physical education specialist (CAPE)? Should a CAPE be included as a highly qualified member
of the RTI problem-solving team? These questions and others will be discussed along with two public school
examples (Cherokee County School District, GA and Utica City Schools, NY). PE-RTI handouts will be provided.
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Promoting Self-Confidence in Children with Asperger’s Syndrome
<'&$1J,K)#(L" &B&H#.$9-'(#$9-33-,N=B#('-,) (/6$" @PB-N&O&,-*$V-0O&,L

Children with Asperger ‘s Syndrome (AS) generally have low self-confidence and self-esteem (Gresham, 1995),
which is often attributed to being negatively perceived by their teachers and peers, having difficulty with social
acceptance, and underachievement (Gresham & MacMillan, 1997). This can have a detrimental impact on their
academic and emotional performance (Hymel, Rubin, Rowden, & LeMare, 1990). Principles of structured
teaching outlined in the TEACCH model can provide an excellent foundation for facilitating development of self-
confidence, self-efficacy, and meaningful relationships in children with AS (Mesibov, Shea, & Schopler,

2005). The purpose of this study was to use modified principles of Structured Teaching in an after-school
program to provide preliminary evidence of their effectiveness in promoting self-confidence of individuals with
AS. The participants were a convenience sample of five individuals with AS (1 girl and 4 boys), ages 10-13 years,
who participated in the Sports Club for Individuals with Asperger Syndrome (SCAS) in Fall 2008. SCAS applied
modified strategies of Structured Teaching (Mesibov et al., 2005) in physical activity settings. The effectiveness
of the strategies was evaluated using semi-structured interview with the participants, their parents, and physical
educators at the end of the program. Triangulation of the data was used to establish trustworthiness of the
findings. Responses revealed the participants improved their social skills, self-confidence, and efficacy in
completing tasks in physical education. The strategies that were most effective in promoting self-confidence in
the program will be described along with implications for future research.

Contact information:

Iva Obrusnikova, Ph.D., Health, Nutrition, & Exercise Science, University of Delaware, 26 North College

Avenue, Newark, DE 19716, 302/388-7662, obrusnik@udel.edu

Resources for teaching students with disabilities in general physical education

HKL-$RQ$95HRIG)NE6$" @$U(,8(B(&

Overview: The Everyone CAN resource materials (Kelly, Wessel, Dummer, and Sampson, in press) were
developed to assist teachers, school districts, and states respond to the increasing demands for accountability
and evidence-based programs. The Everyone CAN materials were derived in part from the Project | CAN (Wessel,
1976) materials created in the 1970's and extensively evaluated for use with students with intellectual
disabilities. Everyone CAN extends the content covered to the 70 core objectives typically taught in elementary
physical education and modifies and expands the materials so that they are applicable for use with ALL students
(i.e., with and without disabilities) served in general physical education. The Everyone CAN materials
compliment the NASPE elementary PE-Metrics and can be used by teachers to design appropriate instruction to
assist their students meet the NASPE standards. The Everyone CAN materials focus on 70 core elementary
physical education objectives and are scheduled to be published by Human Kinetics in the January 2010. The
Everyone CAN package is composed of an eight chapter book based on the Achievement-Based Curriculum
model and web access to a database of over 2,700 pages of instructional resources. The instructional resources
are organized around 70 assessment items in the areas of: body awareness, personal/social skills, locomotor
skills, rhythm & dance skills, body control, health & fitness, and object control skills. To assist teachers
instructional materials are provided at two levels: objectives and focal points. For the overall objectives,
teachers are provided with assessment items, assessing activities, accommodations for individuals with
disabilities, score sheets, and posters. For each focal point within each objective teachers are provided with two
large group instructional activities, two small group station activities, and a number of large and small group
games.
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Contact Information: Luke Kelly, E-mail — lek@virginia.edu; Phone: 434-924-6194

Use of Technology in the Preparation of Adapted Physical Educators
BE&,"#30(@ @&#6$X"O-,)*$SCXB*ENIL&RE $0-DESS#('- J&6t.B#SA,-#DE*$R.%*$ 70+ $
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The use of technology has been included in national standards for teachers (ISTE, 2002) physical educators
(NASPE, 2001; NASPE, in press) and adapted physical educators (Kelly, 2006). Ayers and Housner (2008)
conducted a descriptive analysis of NASPE/NCATE accredited undergraduate physical education teacher
education (PETE) programs from a standards-based perspective and reported the vast majority of (97.2%) of the
109 programs that responded included technology experiences during the undergraduate curriculum.
Experiences cited most frequently were portfolio development (45.3%), specific technology coursework required
(38.0%), and technology embedded throughout all coursework (23.6%). Ayers and Housner (2008) concluded
the integration of technology is improving and PETE programs appear to be revising their curricula to meet
contemporary standards. Examples of technology used in physical education and physical education preparation
programs include: email, listservs, the World Wide Web, software, electronic portfolios, handheld devices,
pictures, videotapes, videogames, pedometers, and heart rate monitors (DerVanik, 2005; Dorman, 1998,
Fiorentino, 2002; Hayes & Silberman, 2007; Horton, 2004; Kelly & Zuckerman, 1989; Lee & Hare, 2007;
McCullick, 2000; Mohnsen, 2001; Mohnsen, 2005; Trout & Christie, 2007; Waugh, Bowers, & French, 2007). The
purpose of this study was to determine how technology is used in Adapted Physical Education (APE) preparation
programs. Participants were 10 professors of master’s degree programs in Adapted Physical Activity, Adapted
Physical Education, and/or Special Physical Education. To qualify for this study, the professor had to be listed as
the Project Director or Coordinator for a Personnel Preparation grant awarded by the Office of Special Education
Programs under the Individuals with Disabilities Education Act during at least one of the following fiscal years:
2004, 2005, and/or 2006. The telephone interview questions were individually emailed to the participants prior
to the interviews. Each telephone interview was recorded on digital audiotape and transcribed. Data were
combined and independently analyzed by the investigators using open, axial, and selective coding. Seven of the
10 participants reported they did not directly evaluate their students on the use of technology. Examples of the
use of technology in these programs can be organized into 3 categories: administrative tasks, preparation of APE
teachers, and teaching students with disabilities. Based on the analysis of the data, students in these APE
programs are not consistently evaluated on their use of technology. Suggestions for the effective use of
technology in adapted physical activity settings and the evaluation of the use of technology in APE teacher
preparation programs will be provided.
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Abstracts — Free Communications

Developing ‘Research Clusters’ within the Consortium.
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The purpose of this session is to discuss the Consortium’s new ‘research clusters’ initiative including its purpose,
implementation and future directions. The purpose for the research clusters initiative is to create opportunities
for scholars, particularly junior faculty members, to exchange ideas, collaborate and work together to explore
burgeoning research areas. The research clusters will facilitate professional activities (e.g., opportunities to
collaborate on manuscripts, presentations, grant seeking, etc.) for professionals interested in the same area of
research, in turn stimulating productivity and membership for the Consortium. The first step to achieving this
goal involved surveying the membership through a short online survey to establish research clusters for the
annual meeting and beyond. Based on a systematic review of membership responses, six research clusters were
established that included: (1) assessment; (2) attitudes in general physical education; (3) Autism Spectrum
Disorders; (4) parental perspectives in adapted physical activity; (5) physical activity interventions; and (6)
teacher preparation. The second step will involve 20-minute break-out sessions at the annual meeting where
the research clusters will meet to further delineate research topics, roles and responsibilities and future efforts.
Research clusters will establish ‘research teams’ who will work collaboratively throughout the meeting and
subsequent year towards a focused agenda, that results in specific deliverables (e.g., grant submissions, state
journal publications, national presentations, etc.). The clusters will then have the opportunity to present
findings, dialogue with colleagues, and build on the research agenda at future annual meetings of the
Consortium.

Contact Information:

Suzanna Dillon, Ph.D; Wayne State University, MI, sdillon@wayne.edu; Simon Driver, Ph.D, University of North
Texas, TX, simon.driver@unt.edu

Increasing College Student Engagement with Active Learning
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Seven Distinguishing Traits of The Millennial Generation include Achieving, Special, Team Oriented, Pressured,
Confident, and Conventional (Howe & Strauss, 2000). Millennials are used to being involved in decisions. They
have to multi-task. They have the resources to quickly verify information given to them. They are used to
collaborating with others, particularly in an electronic format. Millennials are also used to instant information
and feedback. Information accessibility also creates a challenge when teaching Millennials to critically think, as
answers to questions are readily available. Meeting the educational need of these students requires educators
to be comfortable with technology and active engagement. Giving college students choices and allowing them
to create, design, analyze and apply are recommended practices. This session will present methods to infuse
critical thinking through technology instruction and active learning. Methods include use of clickers, digital
storytelling, wikis, podcasts, blogs, chats, video case studies, and edutainment. Methods to evaluate student
work will be shared. Participants will have the option of being actively involved with the methods presented.
Sessions objectives include: (a) Participants will understand how to utilize technology and active learning
activities in higher education; (b) Participants will view how these strategies can be implemented in a higher
education adapted physical education curriculum; (c) Participants will become equipped with resources to find
active learning strategies; (d) Participants will have an opportunity to use clickers and participate in an
edutainment activity.
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Issue Regarding Professional Preparation Qualification in APE: Addressing Differences.
[)-?E$+QP2(##(DL*

This session is designed to identify and discuss issues regarding professional preparation qualification in the field
of adapted physical education. Preparation in the field will be examined from but not limited to the perspective
of professional organizations, colleges and universities, State education departments, and federal funding
agencies. Discussion will include viewpoints on ways of enhancing optimal preparation and qualification of
adapted physical educators.

Physical Education for Students with Disabilities and the Michigan Merit Curriculum: A Golden

Opportunity or A Rotten Egg?
BKS&##&$!"DD"$%(NN"#*$+EQ%>$2&6#-$B/&/-$5#('- N TR #>HBMMN (' &#*$+EQ%IB&B(#&OSU &N
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During the past four years, the Michigan Department of Education, under the leadership of the state’s Physical
Education Consultant, Trina Boyle-Holmes, has been engaged in the process of updating the state’s curriculum
framework for physical education. At the same time, it has been engaged in the process of revising the high
school graduation requirements for Michigan students. In April of 2006, the resulting Michigan Merit Curriculum
(high school graduation requirements) was signed into law by Governor Jennifer Granholm. Additionally, the
revised Physical Education Content Standards and Benchmarks were adopted by the State Board of Education in
February of 2007. The mandates of this law, and changes from the newly adopted content standards and
benchmarks, have forced local school districts to revisit their entire K-12 physical education framework. In doing
so, they have exposed professional practices within their physical education programs that are incompatible
with the newly adopted Michigan Merit Curriculum as well as the Individuals with Disabilities Education
Improvement Act of 2004 and Section 504 of the Rehabilitation Act of 1973. During this free communication,
members of the Michigan Department of Education Physical Education Advisory Committee and Adapted
Physical Education Advisory Committee will address issues specific to physical education services for students
with disabilities that have arisen from the State’s newly adopted Michigan Merit Curriculum. More specifically,
this session will address (1) issues related to teacher concerns about how their students with disabilities will
meet the newly adopted physical education requirements for all high school students; (2) professional practices
inconsistent with legislative mandates, and (3) examples of how districts are addressing these new concerns.
Contact: Suzanna Rocco Dillon, Wayne State University, 1501 Lodge Service Drive, Detroit, Mi 48202, (313) 577-
9847, sdillon@wayne.edu

RTI and Growth Models: Application to Adapted Physical Education
B/-?E-#)*$0Q*$+E%>$BINMBEHRSHQ*$+E%>SA,-#DE*$!IQ*$R.%>$0-1&)$2"3&H4)$5#('-,) (/6

The purpose of this presentation is to provide a description of both Response to Intervention (RTI) and Growth
Models as they are presently being discussed and used in special education. Response-to-Intervention (RTI) has
been described as a multi-tiered framework designed for early, and when necessary, sustained interventions for
students who are unsuccessful in the general education curriculum. Growth models are very appropriate for
physical educators in both general and adapted physical educators, to use when the actual assessment age or
grade level standards are not appropriate for a student with a disability.
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Use of self-efficacy theory to study confidence of general physical educators towards inclusion.
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Self-confidence is critical in the success of professional athletes, business professionals, and yes, even physical
education teachers. Most physical education teachers have a confidence in their ability to teach fitness, motor,
and sport skills to their students. However, self-confidence often declines when faced with including a student
with a disability into a general physical education class. This is not surprising since most physical education
teachers have had only one survey adapted physical education class during their undergraduate training and
very little experience with inclusion. However, with the increase of the inclusion of students with more
significant disabilities into general physical education classes, physical education teachers are faced with the
challenge of accommodating these students. Since self confidence is related to success (Bandura, 1997), it is
important to understand how to increase physical education teachers’ self confidence as it relates to including
students with disabilities. The purpose of this presentation is to present Bandura’s Social Cognitive Theory which
features the concept of self-efficacy (a situational specific form of self-confidence). The presentation will begin
with a definition of self-efficacy as well as a review of how higher levels of self-efficacy can be developed. This
will be followed by a discussion of our attempts to create a self-efficacy scale that measures confidence, sources
of self-efficacy, and actual behaviors of general physical educators.

Web Based Instruction in Adapted Physical Activity, Medical Aspects, & Medical Terminology at the University
of Florida and Beyond: A Brief Overview of the Content and the Multiple Internet Delivery Systems Used
Christine Stopka; Professor, University of Florida

Introduction:

This is a presentation briefly overviews three internet web courses; ones | have been teaching for the past
several years. All three are taught on the undergraduate and graduate levels; so there are 6 total courses. Two
are in the adapted field and they are: Adapted Physical Activity; and, Medical Aspects of Individuals with
Disabilities; the third one is: Medical Terminology (emphasizing terminology for special populations).

I’d like to let our colleagues know about my APA/Med Aspects courses by showing them the course features.
The purpose is to help them develop similar courses like these. Certainly they are welcome to send their
students to these; but the intent will be to show them what we have done through the Vista Web-CT E-Learning
system (for these), so they can develop their own courses.

The Medical Terminology online course uses a totally different system/web platform produced by Caduceus
International Publishers (CIP). Although some of our colleagues may want to adopt this outstanding course at
their own institution since all the lectures, exercises, tests, are all online; the purpose of this presentation is to
show our colleagues this CIP format, and compare and contrast it to the Vista format; and welcome their
suggestions for other potential formats. But most importantly, the reason for presenting would be to give our
colleagues ideas on how to do their own online courses, on their own content...whether they end up using these
web-based, instructional format (systems) or others.

Further contact information:
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Abstracts — Invited Speakers

Session Title: Importance of Health and Physical Education for all Children
A<IB/&"?%'$@" . B!"#$9(#.B57"#8,-))3&#I2()D"#) (#

A native of La Crosse, Wisconsin, Ron Kind has represented the people of western Wisconsin's Third
Congressional District since 1996. Ron is a graduate of La Crosse Logan High School, where his success in
academics and football brought him to Harvard University where he earned a bachelor’s degree. Later, Ron
earned a Master’s degree from the London School of Economics and a Law Degree from the University of
Minnesota.

Congressman Kind Introduced the FIT Kids Act with the help of Zach Wamp (TN), Jay Inslee (WA), and Tom
Harkin (IA). The Fitness Integrated with Teaching Kids Act (FIT Kids Act) which would combat childhood obesity
by strengthening physical education programs throughout the country. The FIT Kids Act would engage parents
and the public by requiring all schools, districts and states to report on students’ physical activity, including the
amount of time spent in required physical education in relation to the recommended national standard. The Act
would further ensure appropriate professional development for health and physical education teachers, fund
research to examine the link between children’s health and their academic achievement, and recommend
effective ways to combat childhood obesity and improve healthy living and physical activity.

The FIT Kids Act has been endorsed by the following organizations: The American Heart Association, American
Stroke Association, National Association for Sport and Physical Education, Afterschool Alliance, American
Association for Physical Activity and Recreation, American School Health Association, Healthy Schools Campaign,
National Association of Health Education Centers, National Association for County and City Health Officials,
National Recreation and Park Association, Obesity Action Coalition, Researchers Against Inactivity-related
Disorders, SPARK, Shaping America’s Health, Trust for America’s Health, American College of Sports Medicine,
and the YMCA.

Session Title: "Planning a Strategic Advocacy Campaign for IDEA Reauthorization: The Physical
Education Initiative"
Presenter: C##3$7".6*$%(,-D/",$"@3+"N(D6$&#.SGN"IJ&NSIK/,-&DE*$XN&S-B?",/)$C3-,(D&*$

Session Description: Conducting a successful advocacy campaign requires an organizational commitment and
the resources necessary to carrying out the campaign. A framework for developing an advocacy campaign will
be presented including assessing your organizational capacity and the legislative landscape, determining what
action is needed and prioritizing the activities to be carried out.

Contact Information: Ann Cody, +E"#-F " ;c] ;bgle*R3&(NED".6fIN&S-)?"./)Q",8
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Session Title: U.S. Department of Education, Office of Special Education Programs,
Personnel Development Program to Improve Services and Results for Children with Disabilities
Update
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Session Description: This presentation will provide an overall update on the Personnel Development Program to
Improve Services and Results for Children with Disabilities. The purpose of this program is to (1) help address
state-identified needs for highly qualified personnel in special education, related services, early intervention,
and regular education to work with children with disabilities and (2) ensure that those personnel have the skills
and knowledge, derived from practices that have been determined through research and experience to be
successful, needed to serve these children. Awards are made to applicants who train personnel in the following
areas: leadership; early intervention and early childhood; low-incidence; high-incidence; related services,
speech/language, and adapted physical education; and programs in minority institutions. Information on the
grant program as well as where and how to apply for the grant funds will be provided.

Contact Information: Louise Tripoli, 5QBQ$%-?&,/3-#/$"@$R.KD&/("#*&&BH}-F$BQ2Q*$+7+3$!""3$g]]b*$
28)E(#8/"#*$%B "~ " ; d *S+E"#-FS ;. gabaadbh*$SASAF ; gabdle*$H"K()-QO,(?"N(f-.Q8%'$S

Session Title: “Leadership through Strategic Connections”
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Session Description: Success in today’s educational climate requires a new kind of leader — one who knows how
to make strategic connections with people, organizations and other sources of support. Dr East will provide a
review of current educational mandates, issues, initiatives and resources that may be useful in enhancing the
success of NCPERID members. Possible strategic connections between NASDSE’s projects and initiatives and
NCPERID’s work will be explored through an interactive format with a focus on follow-up opportunities.

Contact Information: Dr. Bill East, 703/519-3576 or email bill.east@nasdse.org
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Title: Progress report On the Implementation of The Fitness and Athletics Equity Act in Maryland
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In the spring of 2008, the Maryland General Assembly passed House Bill 1411 which provides for equitable
opportunities for students with disabilities to partake of physical education offerings as well as opportunities for
participation in interscholastic athletics. Implementing the Fitness and Athletics Equity Act has been a

collaborative initiative with The Maryland State Department of Education Division of Instruction, Division of

Special Education/Early Intervention, The Maryland Public Secondary Schools Athletic Association, The Maryland
Department of Disabilities and the Maryland Adapted Physical Education Consortium. This session will provide

an overview of how this Act is being implemented and how it has effected physical education, adapted physical
education and interscholastic athletics in the school systems in Maryland.

Contact Information: P(DE&-N$P&)"#*$PB*$B?-D(&N()/$@",$+E6)(D&NSR.KD&/("#*$P&,6N&#.$B/&/-$%-?&,/3-
R.KD&/("#*$_"$2-)/$X&N/(3",-$B/,--[*$X&N/(3",-*$P&,6N&#.$_|_PHb]’'a_g*83&)"#13).-Q)/&/-Q3.0K) $
M8$1(#.&$2-13-,/$7QCQ+QR*$C.&?/-.$+EB)(DE&NIR. KD&/("#$7"#)KN/&#/*SX &N/ (R({PHBRESH¥6dle [$7E&,N-)$
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Session Title: Sports, Exercise and the Benefits of Physical Activity for Individuals with Autism
-'2&'.3 /-, $X-NNRISDK/('-$U(D-$+,-)(.-#/*$CK/()3$B?-&L)

Autism is a complex neurobiological, developmental disorder that is typically diagnosed in childhood and often
lasts throughout a person's lifetime. The hallmark characteristics of autism include an impaired ability to
communicate and relate to others socially, a restricted range of activities, and repetitive behaviors such as
following very specific routines. While the causes of autism are unknown and preventative measures have yet to
be discovered, there does exist effective behavioral therapy that can result in significant improvements for many
young children with autism. The most widely used behavioral intervention programs focus on developing
communication, social, and cognitive skills. However, new research and anecdotal evidence suggest that some
alternative therapeutic choices that include sports, exercise, and other physical activities can be a useful adjunct
to traditional behavioral interventions, leading to improvement in symptoms, behaviors, and quality of life for
individuals with autism. There is increasing interest in establishing program guidelines for enhancing physical
activity among individuals with autism. A major reason for this is because research suggests that autism
prevalence is increasing and has reached an all-time high. This means that there will be an increasing number of
children with autism in schools, physical education classes, and on sports teams. While different individuals with
autism may face different challenges in participating in physical activity, these children should still be given the
opportunity to experience the benefits of physical activity. And while the results may vary, based on all the
available research and that will be presented, the potential behavioral, physiological, emotional, and social
benefits of physical activity for individuals with autism are numerous and should be further explored.

Contact Information: Peter Bell, Executive Vice President, Autism Speaks, 1060 State Road, 2 Floor, Princeton,
NJ, 08540-1423, email: pbell@autismspeaks.org.
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Session Title: Advocating the N"# _ for “Highly Qualified Adapted Physical Educator” in IDEA Section
300.26
Session Presenter: Pamela Skogstad-B.S.,M.A.,C.A.P.E., Chair APAC Legislative Committee

Introduction: As a result of the Individuals with Disabilities Education Act (IDEA) reauthorized in 2004, Section
300.26, students with disabilities are required access to physical education. Despite the intent of IDEA Section
300.26 there is sufficient evidence that students with disabilities are not receiving appropriate physical
education programs. Teachers implementing physical education programs for children with disabilities lack the
training, knowledge, and skills to develop and implement appropriate programs for children with disabilities.
Need: IDEA does not mandate who is to teach specially designed physical education, as a result general physical
education teachers are required to develop programs for children with disabilities. Unless specific language is
inserted into IDEA Section 300.26 requiring “Highly Qualified Adapted Physical Educator”, districts will continue
to hire general physical educator’s to teach specially designed physical education.

Strategy: The APAC Legislative Committee has created a letter to be addressed to the Senate Health, Education
and Labor Committee (which oversees IDEA legislation) requesting IDEA Section 300.26 be amended to include:
hB-,'(D-)$&,-$?,"(.-.$J6$&ShE(BENG6SIKEN(@(-.j$C.&?/-.$+E6)(D&NSR. K DBH B IBEKDE}SOE-#3)/K.-#/)$
O(/ES$.)&JI(N(/(-)$,-IK(,-$)?-D(&NN6S.-)(8#-.$?E6) (D&NS-. KD&/("#Qj

The “letter” is in the final draft stages with a timeline of benchmarks to be achieved through July of 2010. The
final benchmark will be advocating “highly qualified Adapted Physical Educator” be included in IDEA Section
300.26 to the Senate Health, Education and Labor Committee in July of 2010, prior to IDEA Re-authorization.
Contact Information: Pamela Skogstad, akskogstad@aol.com
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NCPERID Current Board Members (2008 -2009)

President (2008 -10)

Ronald Davis, Ph.D.

Texas Woman's University
Department of Kinesiology
P.O. Box 425647

Denton, TX 76204
940-898-2589
rdavis4@twu.edu

Treasurer (2005 -09)

Jiabei Zhang, Ed.D., CAPE

Special (Adapted) Physical
Education Programs

Department of Health, Physical

Education, and Recreation
Western Michigan University
Kalamazoo, Ml 49008

Vice President (2008 -10)
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Cindy Piletic, Ph.D.

Western lllinois University
Department of Kinesiology
BH221Q

Macomb, IL 61455
309-298-1058
c-piletic@wiu.edu

Adapted Physical Education
National Standards (APENS),
Chair

Tim Davis, Ph.D.

State University of New York
College at Cortland

E224 Park Center

Cortland, NY 13045

607-753-4969 or 1-888-APENS-
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Secretary (2007 -09)
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Manny Felix, Ph.D.

University of Wisconsin-La Crosse
Department of Exercise and Sport
Science

114 Wittich Hall

La Crosse, WI 54601
608.785.8691
felix.emma@uwlax.edu

At-Large Board Member (2007 -09)

Sherry Folsom -Meek, Ph.D.

Coordinator of Developmental and
Adapted Physical Education
Department of Human Performance
Minnesota State University, Mankato
1400 HC

Mankato, MN 56001

507.389.2626



269-387-2949
jiabei.zhang@wmich.edu

At-Large Board Member (2008 -10)

Kristi oth,

University of Wisconsin-Stevens Point
Department of Health, Exercise Science,
and Athletics

133 HEC

Stevens Point, WI 54481

715-346-2889

kroth@uwsp.edu

Immediate Past President (2006 -08)

Garth Tymeson, Ph.D.

University of Wisconsin-La Crosse
Department of Exercise and Sport
Science

131 Mitchell Hall

La Crosse, WI 54601
608-785-5415
tymeson.gart@uwlax.edu
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At-Large Board Member (2008
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Suzanna Rocco Dillon, Ph.D., CAPE

Wayne State University

Adapted Physical Education Program
Coordinator

Division of Kinesiology, Health

and Sport Studies

5101 Lodge Service Drive

Detroit, MI 48202

313-577-9847

sdillon@wayne.edu
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Simon Driver, Ph.D

University of North Texas
Department of Kinesiology, Health
Promotion and Recreation

P.O. Box 311337

Denton, TX 76203-1337

940-565 3403
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Newly Elected Board Members for 2009-2010

President Elect: Marty Block

Treasurer: Christine Stopka

Members at Large: Dave Martinez and Tom Moran

APENS Chair: Tim Davis

Student Representatives: Kelly Keatherston and Shannon Titus
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